Access to Learning:

What Does that Mean
for Deaf Children?

Debra Russell, PhD.

Jine 6Y38Ts

- DeafExpo
+ YOU for attending
+ Interpreters working today

+ Interpreters and Deaf & HH
students in my studies

+ Every Deaf community that has
shared theirlanguage & culture

with me
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my interest? .

|

Interpreter (still interpret)

Elementary Teacher: Direct Instruction
Interpreter Educator

Curiosity about learning for Deaf
children in mediated vs. direct learning
classes

Major emphasis on “inclusion” in

Canada leaves me with many

W/

questions

What does access mean?
W hat are features of classrooms that meet
both education and social-emotional needs of
children?
Interaction and Engagement

* Socially

+ Academically

« Intellectually
Research on Mediated Education - myths of
mediated education
Strategies to Support Students & Teachers

* 4 years of research in 45 minutes! :)
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Inclusive
Settings:

For Whom?
What Context?

DioaRss D8Dort

Challenges in

Inclusive
Settings

Classroom
Teacher
Prep for
leRiHrs

Supports for
Environment

Access Readiness of
Audits Child for
Setting
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= Student’s academic readiness:
= at or near grade level?

= Social accessibility in classroom
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« Interpretability of content and interaction

+ Priendships after Grade 3 (Winston, 2004)
= MYTH: everything is interpretable
= Practices and beliefs of teachers
' ions - oh deaf, can'tlearn or high
Targeted. ic DHH = Expectations:
- . its, teachers, administrators, students leads t
What makes leatners Other features asion. of Lasiusion (Rusecll 5000) ©
d t = Lack of trained TOD including Deaf teachers .
education that make it sugoeta
= Educational policies and practices = Budget decisions
complex? nomag stces o Tanage resrcton? hard Yo thcsdoncs ve. hurman rights
= Interpreter’s (& aides) skills & knowledge - Multicultural families
= Trained to work with adults vs. children language = cultural views of being deaf, language spoken in home,
= Trained for community setti teacher language and access to written language
teaching strategies/processes / /
DihaRssd D180« DioaRssd DBDorot agyvittad]
4
. Lack of: ®| anguage and communication skills of deaf

* natural language input leading to low
education levels & illiteracy

= support for families for sign language

learnin
= School: majority hearing students present

barriers

* lack of suggon’ve &}'nc]nsive communication
EnvironmeRis (pace 1o engagement vs.

&
inclusion; no understanding...)

vs.

DoaRss A8Dorct
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Significant
Mismatch in
Schools & Home

children and others in their day-to day

environments (parents, close family)

®Reduced opportunities for linguistic
mediation of their experience and active
construction of knowledge (Gallaway,
1998; Marschark etal, 2002)

N
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What isa mea
eéucatlon :

Reframing Physical Access to Learning Access

Access to a
Meaningful
Education

|

+ Access - more than physical placement in a
classroom
* Access - requires us to examine the ways for the

child to be included in all aspects of the
educational program

= Access & Inclusion - requires us to look at

Engagement and Learning Theory




"SocialEngagement:Belonging and

participation in the school life
mic ag ement: Participation
"RepdsmicFRganemeny brLinBatior

"Intellectual Engagement: Serious

Student

emotionaland cognitive investment in

Engagement
(Friesen, 20

learning, using high order thinking skills
(such as analysis and evaluahon?lo

increase understanding, solve complex

problems or construct new knowledge
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"Goal: DHH child as Engaged Kctive

Participantvs.Bystander

"How do teachers use language to
create meaningful & engaged learning

environments

Active Participants

vs. Bystanders "Develop awareness of:
"whatmoves the student from
bystander to active participant

"Whatdoes illusion of inclusion mean?

DiaRel DDt apyvitts
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* The WED s specifically troubled by the currenttrendiin
learr v as these are

in sign language, i

eavironmer
from deaf teachers.
“ For many deaf learners, this type of placement does not
Using Evidence T poraton defiition ;
to Shape Policy
& Practice

‘mainstream schools: connary«oﬂelegzslanvehmry
Aaticle 24, where WFD advocated for a broad definition of
inclusion where bilingual education for deaf learners is a

form of inclusive education.
* Read and Understand:

DibaRe DBDorct gyt
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* In order to achieve inclusive education for deaf learners, it
is critical that all deaf children, regardless of where they
attend school, are able to:

* access high-quality instruction in a sign language. This
‘means that accormmodations such as interpreters and note
takers

* must be accormpanied by opporturnities to study with other

in sign language, by the rovision m
bilingual learning materials
Read Fhe F’aper * opporturties tostudy sign language as a school subject
or View in IS : teacher tat
achievement mcmgaedemalsreadmspmﬁaemym
2 Sign language, iy

bilingual awareness of the need
Im}ughaq)ectamms(orl ﬁleamasgasbﬂmgualleamexs
‘There is also a need for schools to support parent and deaf
community engagement
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Access &
Consequence:
Post

secondary

= Solid foundation in Kindergarten-Grade 12

« Literacy skills

* Development of abilities and interests

Post-Secondary * Exposure to accommodations and access
Req u il'eS? processes that can support most inclusive

learning and prepare student for transition to
work training, college, university, technical

schools, etc.
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https://2tdzpf2t7hxmggqhq3njno1y-wpengine.netdna-ssl.com/wp-content/uploads/2018/06/WFD-Position-Paper-on-Inclusive-Education-5-June-2018-FINAL-without-IS-1.pdf

Canadian Study

with 42 DHH
learners
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Interpreter:
Solution o
Problem?
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Teachers &
nguage Use

|

" Effective teaching requires teachers to use
language and instructional strategies in
purposeful ways in order to promote
student engagement

* What does interpreters do that create or
hinder such language learning
environments?

= What does social engagement mean in

mediated learning environments?

y
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Starting with
Quality

IS THE INTERPRETER QUALIFIED FOR

EDUCATION?
* Whatis their training?

“ can they provide complete access to curriculum

and content AND access to social interactions
ion

that support effective educatio

“Who hires and supervises?

“What PD is available to them ?

DheRssd DETbrctapyvitta
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Dominant Belief:
The child does not

need a qualified
interpreter

|

"ER - often have 30-60 hours of ASL
instruction
= Me - 60 hours of French :)
+ Means? Language impoverished

strategies

"EA in my study: Child received130/180
utterances
= Grade 5 - asking to leave school

. Egle“l];‘ghe is falling farther and father

- Did not have literacy skills to make up for
EA lack of language skills

aResdl DBMord apyvifad]

What'’s the

Problem

"Adultlanguage use/interaction not the
same as emerging language use in

children

"Mostinterpreters & assistants
" ASL is their second language
" Incomplete language model for 6
hours a day does notallow access to
language
"Interpreter & EA - beliefs about
transmission model of language use

vs.co-construction model

DiaRedl DEDbrd apyvitag
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* Whatis the child's access to classroom

curriculum and the social engagement
during the class?

= Cazden (1988) framework for discourse of
teaching:

Classroom + Metacognitive Questions

Scaffolding
Language
Use

Reconceptualize
Sequencing

Peer teaching
Feedback

DetraRusseil 2018 Donot aopy without pemission

|
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Language Use | Accurate & Not accurate/Effective
Effective
MCQ 12% 88%
Scaffold 14% 86%
On the hands of roerTenchi . s
eer Teaching 3 A
the best

interpreters... Reconceptualize  25% 5%
Sequencing 30% 70%

Feedback 158% 85% /

DiaRe=l DSt apyvita
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Do they recognize teacher language use
strategies?

- Is there sufficient time for student to process
WHAT the teacher is saying and WHY they
are saying it?

= What does the teacher want me to do?

HH & Cl users - *Child with CI:
+ Use ofinterpreters?

« Bilingual or unilingual or semilingual?

Ultimately, for whom and under what context?

Contexts change, access needs change

DoaRss A8Dorct
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®Aamong allof the Interpreters:

* Various strategies and levels of success
demonstrating the instructional language

"less experienced interpreters chose words but
didn't recognize the function or lacked

strategies to show the function

Access to

"Experienced interpreters + COl+ education
more successful

Language
Functions

"Iimpacton students:

= higher level thinking processes not activated
when interpretation lacks these processes;

moved from active participant to “bystander”

DiaRel Dot apyvita

Direct Parent
Education Communication

6/42 Students
Successful In
Inclusive

Settings: Wh

Social
Connections

Read/Write

Mediated
Education

DioaRss D8Dort

Making it

Work
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Is it
interpretable?

Audits

Winston (2004)

Interpretable
with minor

Not
i 2
interpretable? modification?

modifications?
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* So appreciate work Joanne Weber is doing to teach deaf

learners through arts-based inquiry
. thinking
| Somodumlanguage, arts, el S0 cency
= Capacity for creafive work with purpose

- I——

Deaf Crows
Collective

= Is it helpful to the student?

= Bilingualism research - strongly supports cognitive
abilities but with deaf and hard of hearing children

Dualist Thinking

we discourage it?

* When do our beliefs limit the child’s choices of
learning in L1/L2, socializing in L1/L2?

W/

|

= Teachers often unaware of current information on

bilingualism

* Dr. Laura Petitto, VL2, Gallaudet University

- I

« Course of acquisition of SL is same as speech
= Brain is searching for patterns of language — speech or

SL=

Bilingualism and
the Brain

* What the Eyes Reveal about the Brain

|

= Bimodal bilingualism for Children with Cls

* There js increasing eyidence that early competence in a
B Sl R SR R R

and facilitate a child’s spoken language development

- studies the of visual
for the li isti icative, itive,

literacy, and psych ial of
children and adolescents with cochlear implants

ikl —— .

06
| pat

y
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Help Teachers Understand Features that Affect
Engagement for Deaf & HH learners



http://www.deafcrows@deafcrows
https://mdrltoolkit.ualberta.ca/node/664
https://www.youtube.com/watch?time_continue=7&v=snE4pD882v4
https://mdrltoolkit.ualberta.ca/sites/mdrltoolkit.ualberta.ca/files/Research%20Brief%206-%20Children%20with%20Cochlear%20Implants.pdf

= Deaf/HH children can experience difficulties

attending to interpreter and or teacher and other
visual communication

Slm u Ita neous - %vat”‘cehrlgg attention that is not case for hearing
Attentlon = overhead, computer (Petz et al, 2008)
= Bilingual AND Bimodal

y
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And, Good Instructors Do...

Universal Prep with
Design Interpreter
Reduce Dual Visual
Demands SUPPOTS

Creative
Adaptations

= Teachers & Interpreters need to observe Direct

Instruction with Deaf teachers:
- Slower pace, more pauses

“ Eyes on her, monitoring comprehension

More redundancy

Observe Deaf Two handed repetition
Teachers - Greater wait time for responses from students

* Discourse strategies of topic marking, topic
maint and topic iti

“ Russell, in progress

W/

« Remote teaching and/or interpreting

= Ex: ASD - Northern Alberta - I: arts, math, science
with Direct ion via i %mﬂ&ﬂes

* Ex: Calgary —not rural ©. Not enough interpreters,
ioni; remote i ing from

California
* Ideal?

« Consequences of no language?

N
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"Deaf Studies Curriculum? Seeing

ourselves reflected in curriculum

“DHH Role Models/Success Stories
"Multiple ways of being deaf
"Ppoetry - ASL

Deaf-Centered
Curriculum

'Deafpeople's role in history

"Deaf Gain

'Opportunities to lead, not just watch

y
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- Canadian Role models - There are MANY
* SASK Examples. ..
= Shelly— One of the first deaf leaders I met in my career in Edrronton DECSA
interview! Deaf Youth, Church, leadership
= Roger - researcher, historian, lobbyist, policy change
Greg-— historian
* Burton Bird~ hoop dance

. = Lesli-Jo Trofimenkoff - BCC
W hat does it o ARdocgaphes, Actvis
mean to live a Bt -techer denseicatooers
deaf life? + Twyla Chartrant
= Patti Spicer Youth

+ Norrma Jean - teacher/principal
. i on.. across Canada— MBNY D
* Help children see the future...

A
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* Opportunities to meet other DHH
- Dragonfly Camp - SK - fantastic!

« Deaf Youth Leadership Camps
* Western Canada Tournament of the Deaf

= Benefits:

- higher rates of self-esteem
* opportunities to make friends

Peer Suppor
DHH Camps .

peer support - geographically close and/or via

technology
* transition support for post-secondary education

* Deaf Space claimed
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Resources

Canadian & US

L

Minerva Deafness Lab: Tutorials

Tutorial: Interpreting Matters!

s sy

to Support
Teachers

s s s

* Educational Audiology - what ever teacher needs to

Speech - loud & clear enough
* Does student have access?

- Repetition, slower speech, more processing time

Teachers of
Children who are

HH &/or have Cls = Auditory cortex - 13 years of age
“ Kids don’t hear like adults

= Reduction of background noise

- Technology:
- Remote captioning services

= Speechto text apps

DioaRss D8Dort
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Bedrock Literacy
Curriculum
Kristin Di Perri

A



http://www.vancouversun.com/health/Deaf+Metis+woman+wins+human+rights+case+against+Paul+Hospital/11198844/story.html
http://www.vancouversun.com/health/Deaf+Metis+woman+wins+human+rights+case+against+Paul+Hospital/11198844/story.html
https://mdrltoolkit.ualberta.ca
https://mdrltoolkit.ualberta.ca/node/667

o N
Useful Apps 75
DihaRssd D180«
g
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Useful Apps

A
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Bilingual Books

IAMITY NEEWORK 5 | oo st s
fon denr cmf{ceey et Yoot l\‘d\l}

Who are we?

* Hard of hearing, CI, and deaf:

“ Language rich contexts vs.language
limited constructs

- Peers - two way communication
* Social, academic & intellectual

engagement

= Attitudinal aspects of staff towards
So...

Meaningful and

complete access

inclusion and difference
* Visual announcements

= Flashin arms
Profo s ing A AIE o ters

“ Teachers who can adapt classroom for
inclusion

* Support for extra curricular activities that
aré accessible /

DioaRss D8Dort

* Thank you so much for your interest

Questions?

* Look forward to your questions...

Comments?

A
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https://www.youtube.com/watch?v=7NNBWjci51M
https://www.fndc.ca

Contact Me

Z
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