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Access to Learning: 
What Does that Mean 

for Deaf Children?
Debra Russell, PhD.

Saskatoon
June 09 2018

Starting with 
Thanks

• D e a f  E x p o

• Y O U  fo r  a t te n d in g

• In te rp re te r s  w o rk in g  to d a y

• In te rp re te r s  a n d  D e a f  &  H H  
s tu d e n ts  in  m y  s tu d ie s  

• E v e r y  D e a f  c o m m u n ity  th a t  h a s  

s h a re d  th e ir  la n g u a g e  &  c u ltu re  

w ith  m e
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W hat shapes 
my interest?

• In te r p r e te r  ( s t i l l  in te r p r e t )

• E le m e n ta r y  Te a c h e r :  D ir e c t  In s t r u c t io n

• In te r p r e te r  E d u c a to r

• C u r io s i ty  a b o u t  le a r n in g  fo r  D e a f  

c h i ld r e n  in  m e d ia te d  v s .  d ir e c t  le a r n in g  

c la s s e s

• M a jo r  e m p h a s is  o n  “ in c lu s io n ”  in  

C a n a d a  le a v e s  m e  w ith  m a n y  

q u e s t io n s
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Our Agenda 

§ W h a t d o e s  a c c e s s  m e a n ?

§ W h a t a re  fe a tu re s  o f c la s s ro o m s  th a t m e e t 

b o th  e d u c a tio n  a n d  s o c ia l-e m o tio n a l n e e d s  o f 

c h ild re n ?

§ In te ra c tio n  a n d  E n g a g e m e n t

§ S o c ia lly

§ A c a d e m ic a lly
§ In te lle c tu a lly

§ R e s e a rc h  o n  M e d ia te d  E d u c a tio n  – m y th s  o f 
m e d ia te d  e d u c a tio n

§ S tra te g ie s  to  S u p p o r t S tu d e n ts  &  Te a c h e rs

§ 4 years of research in 45 m inutes! : )
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Inclusive 
Settings:  

For Whom? 
What Context?
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Challenges in 
Inclusive 
Settings

Classroom 
Teacher 
Prep for 

DHH learners

Access 
Audits

Supports for 
Environment

Readiness of 
Child for 
Setting
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W hat makes 
education 
complex?

§ Student’s academic readiness: 
§ at or near grade level?

§ Social accessibility in classroom

§ Friendships after Grade 3

§ Practices and beliefs of teachers
§ Expectations – oh deaf, can’t learn or high expectations?

§ Targeted Professional Development for Teachers of DHH 
learners 

§ Lack of trained TOD including Deaf teachers

§ Educational policies and practices
§ Language access or language restriction?

§ Interpreter’s (& aides) skills & knowledge 

§ Trained to work with adults vs. children language
§ Trained for community settings not teacher language and 

teaching strategies/processes
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Other features 
that make it 

hard

§ Interpretability of content and interaction 

(W inston, 2004) 
§ MYTH:  everything is interpretable

§ Expectations:
§ parents, teachers, administrators, students  leads to 

Illusion of Inclusion (Russell, 2009)

§ Budget decisions
§ Low incidence vs. human rights

§ M ulticultural fam ilies

§ cultural views of being deaf, language spoken in home, 
access to written language
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Systemic Issues

§ Lack of:

§ natural language input leading to low 
education levels & illiteracy

§ support for fam ilies for sign language 

learning
§ School: m ajority hearing students present 

barriers

§ lack of supportive & inclusive communication 
environments (pace for engagement vs. 

bystander; tolerance & accommodation vs. 
inclusion; no understanding…)
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Significant 
Mismatch in 

Schools & Home

§L a n g u a g e  a n d  c o m m u n ic a t io n  s k i l ls  o f  d e a f  

c h i ld re n  a n d  o th e r s  in  th e ir  d a y - to  d a y  

e n v ir o n m e n ts  ( p a r e n ts ,  c lo s e  fa m ily )

§R e d u c e d  o p p o r tu n it ie s  fo r  l in g u is t ic  

m e d ia t io n  o f  th e ir  e x p e r ie n c e  a n d  a c t iv e  

c o n s t r u c t io n  o f  k n o w le d g e  (G a l la w a y,  

1 9 9 8 ;  M a r s c h a r k  e t  a l ,  2 0 0 2 )
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What is a meaningful 
education?

Reframing Physical Access to Learning Access
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Access to a 
Meaningful 
Education

§ A ccess – m ore than physical placem ent in a 

classroom

§ A ccess – requires us to  exam ine the ways for the 

child  to be included in all aspects of the 
educational program

§ A ccess &  Inclusion – requires us to  look at 

Engagem ent and Learning Theory

• Peers
• Adults

Social

• Curriculum
• Educational 

Processes

Academic
• Critical 

Thinking
• Curiosity to Keep Learning

Intellectual
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Student 
Engagement

(Friesen, 2010)

§S o c i a l  E n g a g e m e n t : B e lo n g in g  a n d  

p a r t ic ip a t io n  in  t h e  s c h o o l  l i f e

§A c a d e m i c  E n g a g e m e n t : P a r t ic ip a t io n  
in  th e  fo r m a l r e q u ir e m e n ts  o f  s c h o o l in g

§ I n t e l l e c t u a l  E n g a g e m e n t : S e r io u s  

e m o t io n a l a n d  c o g n it iv e  in v e s tm e n t  in  

le a r n in g ,  u s in g  h ig h  o r d e r  th in k in g  s k i l ls  
( s u c h  a s  a n a ly s is  a n d  e v a lu a t io n )  to  

in c r e a s e  u n d e r s ta n d in g ,  s o lv e  c o m p le x  

p r o b le m s  o r  c o n s t r u c t  n e w  k n o w le d g e
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Active Participants 
vs. Bystanders

§G o a l : D H H  c h i ld  a s  E n g a g e d  A c t i v e  

P a r t i c i p a n t  v s . B y s t a n d e r

§H o w  d o  t e a c h e r s  u s e  l a n g u a g e  t o  

c r e a t e  m e a n i n g f u l  &  e n g a g e d  l e a r n i n g  

e n v i r o n m e n t s

§D e v e lo p  a w a re n e s s  o f :

§w h a t  m o v e s  t h e  s t u d e n t  f ro m  

b y s t a n d e r  t o  a c t iv e  p a r t ic ip a n t

§W h a t  d o e s  i l lu s io n  o f  in c lu s io n  m e a n ?
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Using Evidence 
to Shape Policy 

& Practice

§ WFD – inclusive education paper
§ https://2tdzpf2t7hxmggqhq3njno1y-wpengine.netdna-

ssl.com/wp-content/uploads/2018/06/WFD-Position-Paper-on-
Inclusive-Education-5-June-2018-FINAL-without-IS-1.pdf

§ The WFD is specifically troubled by the current trend in 
following an operational definition of inclusion for deaf 
learners as placement in mainstream schools, as these are 
environments that often do not provide adequate access to 
and direct instruction in sign language, including instruction 
from deaf teachers. 

§ For many deaf learners, this type of placement does not 
support inclusion. 

§ This operational definition of inclusion as placement in 
mainstream schools is contrary to the legislative history of 
Article 24, where WFD advocated for a broad definition of 
inclusion where bilingual education for deaf learners is a 

form of inclusive education. 
§ Read and Understand: UNCRPD
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Read the Paper 
or View in IS

§ In order to achieve inclusive education for deaf learners, it 
is critical that all deaf children, regardless of where they 
attend school, are able to:

§ access high-quality instruction in a sign language. This 
means that accommodations such as interpreters and note 
takers 

§ must be accompanied by opportunities to study with other 

deaf students and with teachers, including deaf teachers, who 
are themselves fluent in sign language, by the provision of 
bilingual learning materials

§ opportunities to study sign language as a school subject.
§ provision of teacher education that supports deaf candidates’ 

achievement of teaching credentials, teachers’ proficiency in 
a sign language, knowledge and development of quality 
bilingual curricula and pedagogy, and awareness of the need 
for high expectations for deaf learners as bilingual learners. 

§ There is also a need for schools to support parent and deaf 
community engagement
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Access & 
Consequence:

Post 
secondary
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Post-Secondary
Requires?

§ Solid  foundation in  Kindergarten-G rade 12

§ Literacy skills

§ D evelopm ent of abilities and interests 

§ Exposure to accom m odations and access 
processes that can support m ost inclusive 

learning and prepare student for transition to 
work training, college, university, technical 

schools, etc.
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Canadian Study
with 42 DHH 

learners
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Interpreter:
Solution or 
Problem?
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Teachers & 
Language Use

§E ffe c t iv e  te a c h in g  r e q u ir e s  te a c h e r s  to  u s e  

la n g u a g e  a n d  in s t r u c t io n a l s t r a te g ie s  in  

p u r p o s e fu l  w a y s  in  o r d e r  to  p r o m o te  

s tu d e n t  e n g a g e m e n t

§ W h a t d o e s  in te rp re te rs  d o  th a t c re a te  o r  

h in d e r s u c h  la n g u a g e  le a rn in g   

e n v iro n m e n ts ?   

§ W h a t d o e s  s o c ia l e n g a g e m e n t m e a n  in  

m e d ia te d  le a rn in g  e n v iro n m e n ts ?
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Starting with 
Quality

IS  T H E  IN T E R P R E T E R  Q U A L IF IE D  F O R  

E D U C AT IO N ?
§ W h a t  is  t h e ir  t ra in in g ?

§ c a n  t h e y  p ro v id e  c o m p le te  a c c e s s  to  c u r r ic u lu m  

a n d  c o n te n t A N D a c c e s s  to  s o c ia l  in te ra c t io n s
t h a t  s u p p o r t  e ffe c t iv e  e d u c a t io n

§ W h o  h ire s  a n d  s u p e r v is e s ?

§ W h a t  P D  is  a v a ila b le  to  t h e m ?

I
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Dominant Belief:
The child does not 
need a qualified 

interpreter

§E A – o f t e n  h a v e  3 0 - 6 0  h o u r s  o f  A S L  

in s t r u c t io n

§ M e  – 6 0  h o u rs  o f F re n c h  : )

§ M e a n s ?  L a n g u a g e  im p ov e r is h e d  

s tra te g ie s

§E A  in  m y  s t u d y : C h i ld  re c e iv e d 1 3 0 / 1 8 0  

u t t e r a n c e s

§ G ra d e  5  – a s k in g  to  le a v e  s c h o o l

§ K n e w  s h e  is  fa llin g  fa r th e r  a n d  fa th e r  
b e h in d

§ D id  n o t h a v e  lite ra c y  s k ills  to  m a k e  u p  fo r  
E A  la c k  o f la n g u a g e  s k ills
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W hat’s the 
Problem

§A d u l t  la n g u a g e  u s e / in t e r a c t io n  n o t  t h e  

s a m e  a s  e m e r g in g  la n g u a g e  u s e  in  

c h i ld re n

§M o s t  in t e r p re t e r s  &  a s s is t a n t s

§ A S L  i s  t h e ir  s e c o n d  la n g u a g e

§ I n c o m p le t e  la n g u a g e  m o d e l  f o r  6  

h o u r s  a  d a y   d o e s  n o t  a l lo w  a c c e s s  t o  

la n g u a g e

§ I n t e r p re t e r  &  E A  – b e l ie fs  a b o u t  

t r a n s m is s io n  m o d e l  o f  la n g u a g e  u s e  

v s . c o - c o n s t r u c t io n  m o d e l
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Classroom 
Language 

Use

§ W h a t  is  th e  c h i ld ’s  a c c e s s  to  c la s s r o o m  

c u r r ic u lu m  a n d  th e  s o c ia l e n g a g e m e n t  
d u r in g  th e  c la s s ?

§ C a z d e n  ( 1 9 8 8 )  f r a m e w o r k  fo r  d is c o u r s e  o f  
te a c h in g :

§ M e ta c o g n it iv e  Q u e s tio n s
§ S c a ffo ld in g

§ R e c o n c e p tu a liz e
§ S e q u e n c in g

§ P e e r te a c h in g
§ F e e d b a c k
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On the hands of 
the best 

interpreters…

Language Use Accurate & 
Effective

Not accurate/Effective

MCQ 12% 88%

Scaffold 14% 86%

Peer Teaching 11% 89%

Reconceptualize 25% 75%

Sequencing 30% 70%

Feedback 15% 85%
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HH & CI users

§ D o  th ey  re c o g n ize  te a c h e r  la n g u a g e  u s e  

s tra te g ie s ?

§ Is  th e re  s u ff ic ie n t tim e  fo r  s tu d e n t to  p ro c e s s  

W H A T  th e  te a c h e r  is  s a y in g  a n d  W H Y th ey  

a re  s a y in g  it?  

§ W hat does the teacher want m e to  do?

§ `C h ild  w ith  C I:

§ Use of interpreters? 

§ Bilingual or unilingual or sem ilingual? 

§ U ltim a te ly, fo r  w h o m  a n d  u n d e r  w h a t c o n te x t?  

C o n te x ts  c h a n g e , a c c e s s  n e e d s  c h a n g e
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Access to 
Language 
Functions

§A m o n g  a l l  o f  t h e  In t e r p r e t e r s :

§ Va r io u s  stra te g ie s  a n d  le v e ls  o f  s u c c e s s  
d e m o n stra t in g  th e  in stru c t io n a l la n g u a g e

§ L e s s  e x p e r ie n c e d  in t e r p r e t e r s  c h o s e  w o r d s  b u t  
d id n 't  r e c o g n iz e  t h e  f u n c t io n  o r  la c k e d  

s t r a t e g ie s  t o  s h o w  t h e  f u n c t io n

§E x p e r ie n c e d  in t e r p r e t e r s  +  C O I  +  e d u c a t io n  
m o r e  s u c c e s s f u l

§ Im p a c t  o n  s t u d e n t s :  

§ h ig h e r  le v e l th in k in g  p ro c e s s e s  n o t  a c t iva te d  
w h e n  in te rp re ta t io n  la c k s  th e s e  p ro c e s s e s ; 

m o v e d  fro m  a c t iv e  p a rt ic ip a n t  to  �b y sta n d e r�
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6/42 Students 
Successful In 

Inclusive 
Settings: Why?

M ediated 
Education

Read/Write

Direct 
Education

Parent 
Communication

Social 
Connections
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Making it 
Work
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Can it be Interpreted?
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Is  it 
in te rp re ta b le ?

In te rp re ta b le  
w ith  m in o r  

m o d ific a tio n ?

M a jo r 
m o d ific a tio n s?

N o t 
in te rp re ta b le ?

Classroom
Audits
W in s to n  ( 2 0 0 4 )

Deaf Crows 
Collective

§ So appreciate work Joanne Weber is doing to teach deaf 

learners through arts-based inquiry 
§ Building critical thinking

§ Curriculum language, arts, math, social,
§ Social-emotional growth –knowing self, agency
§ Capacity for creative work with purpose

§ www.deafcrows@deafcrows
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Dualist Thinking

§ Is it helpful to  the student?

§ Bilingualism  research – strongly supports cognitive 

abilities but w ith deaf and hard of hearing children 

we discourage it?

§ W hen do our beliefs lim it the child ’s choices of 
learning in L1/L2, socializing in L1/L2? 
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Bilingualism and 
the Brain

§ Teachers often unaware of current information on 

bilingualism

§ Dr. Laura Petitto, VL2, Gallaudet University

§ https://mdrltoolkit.ualberta.ca/node/664

§ Course of acquisition of SL is same as speech
§ Brain is searching for patterns of language – speech or 

SL =

§ What the Eyes Reveal about the Brain

§ https://www.youtube.com/watch?time_continue=7&v=s
nE4pD882v4
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Kids with CIs

§ Bimodal bilingualism for Children with CIs

§ There is increasing evidence that early competence in a 
visual language can then be effectively used to support 
and facilitate a child’s spoken language development 

§ numerous studies documenting the advantages of visual 
language for the linguistic, communicative, cognitive, 

academic, literacy, and psycho-social development of 
children and adolescents with cochlear implants 

§ Research Brief for Teachers:  
https://mdrltoolkit.ualberta.ca/sites/mdrltoolkit.ualber

ta.ca/files/Research%20Brief%206-
%20Children%20with%20Cochlear%20Implants.pdf
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Help Teachers Understand Features that Affect 
Engagem ent for Deaf & HH learners

Discourse 
Pacing

Turn-Taking Explicitness & 
Redundancy

Dual Task 
Demands

Lag Time 
Effects

Eyes for 
Interpretation

Eyes for 
Interaction

Eyes for 
Visual Content

Eyes for 
Written Form

http://www.deafcrows@deafcrows
https://mdrltoolkit.ualberta.ca/node/664
https://www.youtube.com/watch?time_continue=7&v=snE4pD882v4
https://mdrltoolkit.ualberta.ca/sites/mdrltoolkit.ualberta.ca/files/Research%20Brief%206-%20Children%20with%20Cochlear%20Implants.pdf
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Simultaneous 
Attention

§ Deaf/HH  children can experience difficulties 

attending to interpreter and or teacher and other 
visual com m unication

§ Sw itching attention that is not case for hearing 
learners 

§ overhead, com puter (Petz et a l, 2008)

§ Bilingual AND B im odal
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And, G ood Instructors Do…

Universal 
Design

Prep with 
Interpreter

Create 
direct 

relationship 

Reduce Dual 
Task 

Demands

Visual 
Supports

High 
Expectations

Creative 
Adaptations

Adjust their 
practices

Observe Deaf 
Teachers

§ Teachers & Interpreters need to observe Direct 

Instruction with Deaf teachers:
§ Slower pace, m ore pauses

§ Eyes on her, m onitoring com prehension

§ M ore redundancy

§ Two handed repetition

§ G reater wait tim e for responses from  students

§ D iscourse strategies of topic m arking, topic 
m aintenance and topic transitions

§ Russell, in  progress
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Rural/Remote 

§ Remote teaching and/or interpreting

§ Ex: ASD – Northern Alberta – language arts, math, science 
with Direct Instruction via internet/video modules

§ Ex:  Calgary – not rural  J. Not enough interpreters, 
remote captioning and remote interpreting from 
California

§ Ideal?

§ Consequences of no language?
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Deaf-Centered 
Curriculum

§D e a f  S tu d ie s  C u r r ic u lu m ?  S e e in g  

o u r s e lv e s  r e f le c te d  in  c u r r ic u lu m

§D H H  R o le  M o d e ls /S u c c e s s  S to r ie s

§M u lt ip le  w a y s  o f  b e in g  d e a f

§P o e tr y  – A S L

§D e a f  p e o p le ’s  r o le  in  h is to r y

§D e a f  G a in

§O p p o r tu n it ie s  to  le a d ,  n o t  ju s t  w a tc h
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W hat does it 
mean to live a 

deaf life?

§ Canadian Role models – There are MANY

§ SASK Examples…
§ Shelly –One of the first deaf leaders I met in my career in Edmonton  DECSA 

interview!  Deaf Youth, Church,  leadership

§ Roger –researcher, historian, lobbyist, policy change
§ Greg – teacher, historian
§ Burton Bird –hoop dance

§ Lesli-Jo Trofimenkoff - ECC
§ John Warren –ASL teacher, Videographer, Activist

§ Allard – teacher, elder, service to others
§ Joanne –Phd, teacher, author
§ Twyla Chartrant

§ Patti Spicer Youth
§ Norma Jean – teacher/principal

§ And the list goes on…across Canada –MANY Deaf notable lives
§ Help children see the future…
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§ CANADIAN SUCCCESSES

Dr. Jessica Dunkley

§ http://www.vancouversun.c
om/health/Deaf+Metis+wo
man+wins+human+rights+

case+against+Paul+Hospita
l/11198844/story.html
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Peer Support:
DHH Camps

§ Opportunities to meet other DHH 

§ Dragonfly Camp – SK – fantastic!

§ Deaf Youth Leadership Camps
§ Western Canada Tournament of the Deaf

§ Benefits: 

§ higher rates of self-esteem
§ opportunities to make friends

§ peer support – geographically close and/or via 

technology
§ transition support for post-secondary education

§ Deaf Space claimed
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Resources
Canadian & US
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Videos
to Support 
Teachers
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https://mdrltoolkit.ualberta.ca

Minerva Deafness Lab: Tutorials

Teachers of 
Children who are 
HH &/or have CIs

§ Educational Audiology – what ever teacher needs to 

know
§ https://mdrltoolkit.ualberta.ca/node/667

§ Speech – loud & clear enough

§ Does student have access?

§ Repetition, slower speech, more processing time

§ Reduction of background noise

§ Auditory cortex – 13 years of age

§ Kids don’t hear like adults

§ Technology:
§ Remote captioning services

§ Speech to text apps
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Bedrock Literacy 
Curriculum

Kristin Di Perri
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http://www.vancouversun.com/health/Deaf+Metis+woman+wins+human+rights+case+against+Paul+Hospital/11198844/story.html
http://www.vancouversun.com/health/Deaf+Metis+woman+wins+human+rights+case+against+Paul+Hospital/11198844/story.html
https://mdrltoolkit.ualberta.ca
https://mdrltoolkit.ualberta.ca/node/667
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Useful Apps
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Useful Apps
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Bilingual Books
§ G oodnight G orilla

§ https://w w w.youtube.com /watch?v= 7N N BW jci51
M
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Family Network 
for Deaf 
Children

§ https://www.fndc.ca
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So…
Meaningful and 
complete access 

§ H ard of hearing, C I, and deaf:

§ Language rich contexts vs. language 
lim ited constructs

§ Peers – two way com m unication
§ Social, academ ic &  intellectual 

engagem ent
§ A ttitudinal aspects of staff towards 

inclusion and difference
§ Visual announcements

§ Flashing alarms
§ Professional interpreters

§ Teachers who can adapt classroom  for 
inclusion

§ Support for extra curricular activities that 
are accessible
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Questions?
Comments?

§ Thank you so m uch for your interest

§ Look forward to your questions…
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https://www.youtube.com/watch?v=7NNBWjci51M
https://www.fndc.ca


7/9/18

10

Contact Me
§ EMAIL:  russelldl@shaw.ca or drussell@ualberta.ca

Debra Russell 2018 Do not copy without permission

References

§ Full Reference List Available Upon Request.
§ Cazden, D. 1988 Classroom discourse: the language of teaching and learning. Portsmouth, 

NH: Heinemann. 
§ Davis, J. 2005. Code Choices and consequences: implications for educational interpreting. 

In Educational 
§ Interpreting and interpreter education, eds. M Marschark, R. Peterson and E.A. Winston. 

New York; Oxford University Press. Marschark, M, P. Sapere, C. Covertino, and R. Seewagen. 2005 Educational Interpreting: its about deaf 

§ Students. In Educational Interpreting and interpreter education, eds. M Marschark, R. Peterson and E.A. Winston. New York; Oxford University Press.

§ Napier, J. 2005. Linguistic features and strategies of interpreting: From research to education to practice. In Educational Interpreting and interpreter education, eds. M 
Marschark, R. Peterson and E.A. Winston. New  York; Oxford University Press.

§ Nord, C. 1997. Translating as a purposeful activity; Functionalist approaches explained. 
Manchester, UK:  St. Jerome Publishing

§ Russell, D. (2008). What do others think of our work? Perspectives on educational 
interpreting from Deaf students, teachers, administrators and parents. World Association of 
Sign Language  Interpreters. 

§ Winston, E. (2004) Interpretability and Accessibility of Mainstream Classrooms. In In 
Educational Interpreting –How it can succeed. ed. E.A. Winston. Washington DC: Gallaudet 
University Press. 

Debra Russell 2018 Do not copy without permission

mailto:russelldl@shaw.ca
mailto:drussell@ualberta.ca

